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A mental health approach in an open program is a technique
for attacking one of the critical problems of these times, the
treatment of juvenile delinquents. Treatment techniques in a
state training school have been greatly modified and improved
in this setting; it is focused upon meeting the needs of each
child. The orientation program at the state training school is
the initial phase of treatment.
A state training school functions as an educational insti¬
tution which prepares young people, who have failed to conform
to accepted standards of conduct and have been apprehended, to
return to their communities. It operates on the principle that
children can be taught to adjust and those who develop useful
and satisfying attitudes and skills are less likely to engage
in delinquent practices. The institution attempts to handle
unacceptable behavior and to reward acceptable behavior hoping
that the child will carry over the conduct he had developed at
the school to community settings,^ The Welfare Law of the
State of New York reflects this intent, ’’New York State Train¬
ing Schools shall be for the training and care of children . ..
and for their guidance and supervision on release.*'^
^Maurice Newburger, ”The Role of the Training School in
the Treatment of the Delinquent Child,” The Proceedings. XVI
(March, 1954)» PP» 7-8.
^Social Welfare Laws of the State of New York,(Albany,
1948), Article 425, p. l5l.
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To achieve these objectives, no single approach may be con¬
sidered adequate. Religion, education, psychiatry, medicine
and social service should all combine to counteract the unfortu¬
nate influences to which the child had been previously sub¬
jected. 3
Scientific institutional treatment of the delinquent child
is a modem phenomenon. The first institution for delinquents
in the United States was the House of Refuge which opened on
Randall's Island, New York City in l82i|.. When it was built
this institution was regarded as progressive in philosophy and
a haven for oppressed and neglected children. When it closed
after more than a hundred years of service, it was virtually a
maximum security prison. In the main, however, the development
of institutions for delinquents in the United States stressed
program content in which education and treatment were dominant
factors,^
Institutions generally regarded as the most progressive
today have Incorporated many of the positive features of the
training schools of previous years and Include trades, cottages
and other types of small living units within which there is an
effort to create an informal home atmosphere. Obviously, edu¬
cation and treatment as opposed to ptinlshment are now consider-
^New York State Training School for Boys, Organization
for Treatment. (Warwick, n-d), p. 1.
^Leonard W. Mayo, "The Role of the Modern Training School,”
The Proceedings. XVI (March, 195^1-) P»
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ed not only acceptable but essential in terms of adjustment.
Institutional treatment, if it is to be utilized to the
fullest extent, should be clearly outlined, beginning the moment
the boy comes to the training school. Thus, orientation becomes
most Important and strategic in the institutional program*^
Hence, many training school administrators are directing their
programs toward treating the yoiingster as soon as he enters the
front door.
Medical research has shown how many adult males were over¬
come by anxiety in induction centers during World War II. If
men, many of whom were making mature and successful adjustments
in society were unable to adjust to the strangeness and com¬
plexity of a training center, it seems reasonable to assume
that adolescents who were not making matxire, successful adjust¬
ments would experience anxiety in entering a state training
school. Initially the child may present a facade of toughness
and bravado,
...commitment to a state training school.,,
is a shocking experience to virtually any boy.
His mind, as he arrives at the school is filled
with misgivings about his Immediate future. He
is actually frightened, although his fear may ,
be masked by bravado or by an air of antagonism.®
Realizing the psychological Impact commitment to a training
school has on a boy. New York Training School for Boys offers
■'^Clyde B, Vedder The Juvenile Offender (New York, 195i^-),
p. I4.OO,
^New York State Training School for Boys, Warwick.
(Warwick, n-d), p. 2,.
a treatment program during the orientation period.
New York State Training School for Boys was founded in
accordance with Chapter of the Laws of the State of New
York, March 30, 1932.
1, There shall be a state institution for the
care and training of juvenile delinquents, which
institution shall be known as the New York State
Training School for Boys. It shall be under direct
supervision and control of the Department of Social
Welfare,
2. Until otherwise provided by law, the objects
and purposes of such school shall be the care and
training of juvenile delinquents properly committed
in accordance with existing laws, who have not attain¬
ed the age of sixteen years at the time of their
commitment ,7
To carry out the above provision the New York State Train¬
ing School was fo\anded in 1932. It is one of two Institutions
established to replace the New York House of Refuge, which had
previously provided care for delinquent boys from New York City
and vicinity# The site of the Training School had been a farm
since colonial days, and the property in 1929, was taken over
by the State# It had for several years been used as an honor
colony of the New York City Reformatory at New Hampton#
The first group of boys, six in number, arrived at the
Training School on Jxme 9, 1932 from the House of Refuge#®
The boys were housed temporarily in already exlstant structures
7
'New York State Training School for Boys, Organization
for Treatment, (Warwick, n-d), p, 1#
®Ibid.. p. 2.
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on the premises. By July 1, 1932 approximately one htindred
seventy boys had been transferred to the School from the House
of Refuge. It was not until the summer of 1933 that the ©Id
buildings were vacated and the boys moved into the newly
constructed cottages. It was also about this time that the
first boy who was committed directly to the School arrived;
previously it had been the practice to commit boys to the House
of Refuge and then transfer them to the Training School,
In the ensuing years the School has steadily developed int©
a relatively self-contained community with its own water supply,
power plant, fire department, and sewage disposal plant. The
School, a modern cottage plan institution, is situated about
four miles east of the village of Warwick, Orange County, New
York, in the rolling hills of the Ramapo Mountains. Approxi¬
mately half of the seven-hundred-forty acres of land is iinder
cultivation and supply much of the institution’s food. Areas
under cultivation are expanding as additional land is being
cleared each year. The buildings of the Training School are
grouped as follows:
1. The School, Vocational Buildings and Cottages;
2. The Administration Building;
3. Staff Residence Group; and
i4.. Farm Buildings,
The first group is composed of 16 separate cottages, an aca¬
demic school building containing various maintenance and trade
shops, which are used in the vocational training program, and
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the occupational therapy shop. The cottages accomodate a maxi¬
mum of 32 boys each. All boys' quarters are on the first floor.
The second floor of each cottage is divided into two separate
apartments; one for the cottage parents and the second for the
other staff personnel.
The general administrative unit, the medical department,
the clinic and the social service department are located on the
first floor of the administration building; the second floor
of this building contains the hospital and the reception imit.
The School is not a custodial or pimltive agency because
from its very beginning an attempt has been made to fulfill the
true purpose of this institution: namely, to focus the best
results of modem research on each boy in the hope that he may
leave the School a better adjusted individual,*^ Progress made
in recent years in the study of human motivations and the be¬
havior patterns in which they result leads the School to hope
...that by a careful study of the causes
of his behavior and an intelligent application of
the resources of the institution to his individual
needs, a child may be led to acquire better social
attitudes and return to the community with a more
adequate physical, mental and moral equipment with
which to face life as he finds it.^®
Q
^New York State Training School for Boys, Organization
for Treatment, (Warwick, n-d), p, 2.
^°Ibid., p. 3.
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Significance of this Study
From January through September 195^» three-hundred-eighty-
nine boys between twelve and sixteen years of age were admitted
to New York State Training School for Boys,^^ These male
adolescents had been involved in some anti-social behavior that
brought them to the attention of the Children's Courts of New
York City and Orange County. Such youngsters were not criminals
as defined by law but had deviated from the accepted norms of
society and had been apprehended. They were adjudged delinquent
by the Children's Courts and committed to the State Training
School. Commitment to a state training school may be a trau¬
matic experience to many boys. Those admitted have certain
attitudes and social behavior patterns which are important for
us to evaluate because they significantly influence and affect
subsequent adjustment.
As the first impressions vAilch a boy receives may be last¬
ing, it seemed of the utmost importance that he be made to feel
he had come into a friendly environment vAiere the primary desire
was to help him. Thus, the writer felt that a study of the
orientation period was important.
Purpose of this Study
The major purposes of this study were: (1) to describe the
process of orientation of twelve boys from Youth House in New
York City through the initial phase of the program at New York
^^"Statlstlcs of New York State Training School for Boys
January through September" (Warwick, 19514-), p. 1* (Mimeographed)
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State Training School for Boys; (2) to determine the effects
of the orientation program upon the attitudes and social be¬
havior patterns of the twelve boys selected.
Method of Procedure
To achieve these purposes, the following methods and tech¬
niques were used: (a) observation and description of the boys
at Youth House, on the bus to the Training School, in Reception
at the Training School and in the initial phases of the program
at the Training School; (b) selection of data obtained from
Youth House and the Clinic which included orientation at Youth
House and the Training School, Social Service, psychiatric,
psychological, medical and homelife material; records were
studied* Pertinent llteratvire was surveyed. Interviews with
boys and staff were conducted.
To determine objectively the effects of the orientation
program upon the attitudes and behavior of the boys selected,
an attitude scale and a behavior observation record designed to
determine existing attitudes and behavior at point of entry and
disclosing significant change after orientation, were construct¬
ed.
Definition of Delinquencey - In this study the definition
of juvenile delinquency was provided by the Social Welfare Laws
of the State of New York,^^
^Department of Social Welfare, Social Welfare Laws of
the State of New York (Albany, 19U.8), Article 371» PP» 136-137•
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A delinquent child shall mean a child,
(a) who violates any law or municipal ordinance, •r
(b) commits any act which, if committed by an adult would be
a crime, except a child fifteen years of age who commits
an act which, if committed by an adult, would be punishable
by death or life Imprisonment, xmless an order removing
the action to the Children's Courts has been made and
filed pursuant to sub-division (c) of section three-hundred-
twelve and sub-divisions (a) and (b) of section three-
hundred-twelve of the code of criminal procedure, ®r
(c) who is incorrigible or ungovernable or habitually diso¬
bedient and beyond the control of its parents, guardian,
custodian, or other lawful authority, or
(d) who is habitually truant, or
(e) who, without just cause and without the consent of his
parent, guardian, custodian or other lawful authority
repeatedly deserts his home or place of abode, or
(f) who engages in any occupation which is in violation of
the law, or
(g) who associates with immoral or vicious persons, or
(h) who frequents any place the existence of which is in
violation of law, or
(1) who habitually uses obscene or profane language, or who
begs or solicits alms in public places under pretense, or
(j) who deports himself as to wilfully Injure or endanger the
morals at' health of himself or others.
Scope and Limitations
This sbudy described the process of orientation of twelve
newly admitted boys from Youth House in New York City to actual
cottage placement at New York State Training School for Boys in
terms of attitudes and social behavior.
This study was limited in applicability because of the six
month time span of this investigation, the \inwlllingness of the
subjects to respond to the attitude scale in a free fashion due
10
to their mistrust of adults and authority and because the
sample was small. However, any twelve newly admitted boys to
the Training School may represent a good cross section of the
training school population. Thus, this study may seem stimu¬
lating and lead to further research.
Material for this thesis was gathered during the reaesn*cher's
six month block field placement at the School from September 1,




When a boy's behavior reached the attention of the authori¬
ties to the extent that he must be removed from the community,
he was remanded to Youth House in New York City* Youth House
was designed to detain boys, some of whom were awaiting transpor¬
tation to an institution and others who were waiting to appear
before the Children's Courts#
The Director of Social Service was notified in advance of
the number of boys awaiting transportation to the School* In
this agency and for this study, the Director of Social Service
was responsible for the Record Room, the Reception Unit, and the
Social Service proper which was part of the institution organi¬
zation, located in New York City* He was responsible for the
interpretation of the Social Service viewpoint, the idea of
Individualizing treatment, to all the other departments of the
School* Under the direction of the Superintendent, he contacted
courts, detention homes and other outside agencies whenever
necessary, and gave information about boys who had been xmder
the care of other agencies in accordance with the regulations
of the Social Service Exchange. The Director of Social Service
supervised two senior social workers. These two were heads of
the two \inlts in which the New York Office was divided, one for
Manhattan and the Bronx, and the other for Brooklyn, Queens and
Ormige County, each with seven social workers. The Director of
Social Service communicated pertinent information on boys to
11
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the Clinic Case Supervisor, For this study the Case Supervisor
functioned as administrative head of the Clinic under the over¬
all supervision of the psychiatrist; was responsible for the
activities of the three clinic workers as social workers were
called in this setting, and acted as field supervisor for social
work students.
Twelve boys were generally admitted to the School each week.
In Cooperation with the Director of Social Service and the Clinic
Case Supervisor, a group of boys who were coming to the School
were selected.
The subjects consisted of 12 boys ranging in age from thirteen
to fifteen years. All boys were delinquent; each had been appre¬
hended by some law enforcement agency. As measured by the
occupational classification of their parents, all the subjects
were from the lower socio-economic level.
Sriramary of Social History, Psychological and
Psychiatric-Medical Data
Boys remained at Youth House generally two or three weeks
at which time a complete diagnostic study was made. Partici¬
pating in this study was the staff psychiatrist, psychologist,
and social worker.
Attitudes have roots in an individual's background and social
interactions. Behavior is symptomatic; causes must be found and
treated, Man is a bio-social organism, the case, the problem
and the treatment are always to be regarded by the social worker
A social case is a living event
13
as a psychosocial process.^
within vhich there are always economic, physical, mental,
emotional and social factors in varying proportions. For this
reason the following diagnostic resume of each of the a:ibjects
is given revealing the many negative' factors that may have con¬
tributed to behavior and attitudes revealed at point of entry:
Case No, 1
A - is a well noxirished boy functioning on the
mental defective level, although possibly not a
mental defective. In any case he has experienced
failure in the school area and found the high
school curriculum much too difficult for him. He
reacted to his frustrations in an aggressive manner
and got into frequent fi^ts with teachers. His
background is one of a broken home and lack of secure
and satisfying relationships with parents. He seems
to relate on a dependent level and obviously seeks
support and acceptance. Basically, he is anxious and
insecure and does not feel free and safe with adults.
He acts out his feelings in an aggressive manner at
times.
Case No, 2
B - is a well nourished boy who appears sullen
and keeps away from the group. However in the group
he had a hostile, aggressive, verbally abusive attitude
and would get involved in conflict with staff members
constantly. His particular objects seemed to be school
teachers. In Reception, no change was noted so the boy
was transferred to Bellevue Hospital,
Case No. 3
C - is a well nourished boy operating at the dull
normal of intelligence. He appears anxious, dependent
with very little self assurance. His behavior is
strongly motivated by a desire for acceptance in the
group. This suggests that he is a very deprived
yoimgster whose relationships with the parents have not
^Gordon Hamilton,
(New York, 1952), p.
Theory and Practice of Social Casework
been satisfying. There are Indications that parental
handling has been rigid and punitive. The boy's
anxiety is indicated by his dreams; his passivity and
his need for acceptance by other boys are the most
significant elements in determining his behavior.
Case No, I4.
D is a poorly nourished mentally dull youngster
although he does not appear disturbed. He has lost
all Interest in school work and has been seeking
pleasures and satisfactions of an undesirable type
in the neighborhood. He lacks male identification.
The father died seme years ago and the mother was
unable to give him the supervision he needed. He
is an immature boy and tends to avoid tinpleasant
and challenging situations.
Case No, 5
E - appears to be an immature youngster who has
been rebelling against the standards set by the
grandmother in the home. He is operating at the dull
level of intelligence. There are Indications that the
father is an alcoholic and is punitive in his handling
of the children. The picture of the boy's behavior in
the community is that of an aggressive youngster who has
a quick temper; tends to act out his feelings in a direct
manner. There are no indications of guilt and remorse
nor have there been any evidences that he feels close
to any adult. Essentially he is probably a dependent,
deprived, neglected boy who finds pleasures and satis¬
factions in the streets.
Case No, 6
P - is a poorly nourished mentally dull boy,
possibly, a mentally defective. There are many signs
of tension and sinxiety which probably have their roots
in a very negative home situation. The father is a
sick person so that his influence in the home has been
almost entirely negative. Almost all of the siblings
have been in trouble with the law. It is evident that
the youngster has been neglected, deprived, and exposed
to influences of a very undesirable character. He has
very little self confidence although there are indi¬
cations he can be aggressive at times. His satis¬
factions have been obtained in the streets where the




G -is a poorly nourished very dull boy mentally who
is quite immature apparently lacking in real under¬
standing of the nat\ire of his delinquent acts. He does
not appear to be very disturbed although the fact that
he ran away from home 12 times suggests problems in that
area. In general, he gives the pict\ire of a very limit¬
ed boy without strong tires to anyone in his family; is
easily influenced by more intelligent and adequate boys
in the neighborhood.
Case No. 8
H - is a well nourished very intelligent yotingster,
who appears confused, anxious and \msure of himself.
There are indications that he is basically a dependent
boy who has lost confidence in himself and has been
seeking recognition and status among the delinquent
boys in his neighborhood during the past year and
has tindoubtedly participated in acts which produced
guilt and remorse. He comes from an intack home in
which there seems to be sibling rivalry and there
are suggestions of poor relationships with the father.
Case No, 9
I - is a poorly nourished youngster operating at
the dull normal level of intelligence. He is sus¬
picious of adults and tends to withdraw from threaten¬
ing situations. The history material suggests that he
is apt to be Impulsive and is capable of becoming very
aggressive at times. Anxiety, hostility, and repressed
aggressiveness, implusiveness are iindoubtedly significant
factors in determining his behavior.
Case No, 10
J - is a well nourished youngster operating at the
dull normal level of intelligence. He is not a typical
delinquent in any sense of the word, except for refusal
to attend school. He explains this in a realistic way,
giving a picture of a neighborhood and school situation
in which he feels constantly under threat from more
aggressive pseudo-social elements. There are some
negative factors in the family picture. The father is
out of the home because of illness, and the mother is
employed. There are also indications from his state¬
ments that there are rather deep seated feeling of




K is a poorly notirished boy operating at the dull
normal of intelligence. He uses dope and lives in a
foster home in which standards may have been high and
rigid. In any case he began bo rebel against the
foster mother. The youngster has reacted to that
feeling and has been rejected by his parents. They
are alcoholics and apparently have never shown any
sense of responsibility. Thus, the boy has little
real confidence in himself and feels inadequate and
rejected.
Case No. 12
L - is a chubby immature youngster fvinctionlng at
the dull normal of intelligence. He seeks
attention and acceptance in his relationships with other
boys. His background is a negative one; his father is
an alcoholic. His mother lives with another man and has
no interest in the boy. He is basically passive and
dependent, a boy who resorted to tuihealthy devices to
gain attention. A great deal of anxiety was revealed.
Presentation of these excerpts has shown that within a social
case there are always economic, physical, mental, emotional and
social factors in varying proportions. It would appear, there¬
fore, that from these factors attitudes and behavior have their
roots.
Study of these cases revealed that 11 of the boys function¬
ed at the dull normal level of intelligence as measured by the
Wechsler-Bellevue Intelligence Test which indicated an I. Q.
range from 71-80 or 81-90. Six were poorly nourished suggest¬
ing physical neglect. It was felt that these were important
factors in Training School adjustment; from diagnostic data and
the plan of treatment at the School, it appeared that these
factors were recognized and handled accordingly. The majer .
factor revealed was negative familial relationships reflected
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in feelings of rejection, anxiety, inseciirity, apprehension,
negativism, indifference, inadequacy, suspicion of adults and
authority, fear and hostility. Obviously, then, at the point of
entry or orientation, the youngster should be helped to feel





The institution of Youth House, an agency providing tempo¬
rary detention care for children seven to sixteen years of age
held on the charges of delinquency, was located at 331 East
12th Street, New York City, This institution had been in
existence for more than ten years having made its start on
April 3, It was designed to detain boys, some of whom
were awaiting transportation to an institution and others who
were waiting to appear before the children's courts. Youth
House was partially supported by the City of New York and partly
by religious organizations.
The Youth House climate was a permissive one intended to
initiate positive and constructive relationships between boys
and staff through feelings of mutual respect and recognition
of each others entitles thereby conveying a desire to help the
child to help himself. Maintenance of such a climate in which
boys could grow through sharing of responsibilities for their
own conduct in the dentention home symbolized the alms of Youth
2
House, From this it appeared that initially a warm environ-
^Seventh Report of Executive Director to Board of Directors,





ment was created for the boy*
Purposes and Philosophy
At intake we define the type of need and evaluate our
ability to treat it, as well as the client's ability to use the
agency Youth House recognized this, as its major purpose,
temporary care and remediation of delinquent boys, was geared
to meeting his needsIt thus appears that the institution was
not a pxinitive agency per se as its philosophy was stated as
follows:
.. .temporary detention cannot be viewed as a
curative process ..., however, it has been found
that the permissive approach, that is understanding
and reason have in the main helped t® effect from
the yoimgsters a positive response to positive con¬
structive overtures* Through the planned approach,
it is felt that many of our children have been helped
towards a better adjustment in life situations.5
Orientation
Adjustment of boys, in many cases, depended upon working
through attitudes and behavior patterns that had been formed
throughout the years, T© the youngsters, first iit^sressions may
be lasting, hence, a very important step in the adjustment of a
boy at Youth House was an orientation to the life of the instl-
^Gordon Hamilton, Theory and Practice of Social Casework
New York, 1952), p. o9.




tut Ion. It was the responsibility of the morning, afternoon
and ni^t supervisors to give this orientation to the boy
during his first twenty four hours of stay» When a boy was re¬
ceived on the floor at night, the night floor supervisor point¬
ed out to him that he was among friends; that the staff wanted
to help him and would appreciate his cooperation in assisting
them to aid him* He advised the boy of staff policy during the
night, covering such points as going to the bathroom if neces¬
sary, returning to his room Immediately and remaining there
xintil he was called at 7:00 a. m. He Informed the boy that
should he get sick during the night, he was to report immedi¬
ately to the floor supervisor in order that he might be seen by
the nurse. The night supervisor then left a note and other
pertinent Information for his daily report form that the boy
was admitted during the ni^t* This was done so there would be
no break in the lad's initial introduction to the new environ¬
ment* It appeared that vdthin this framework treatment began.
Should a boy be admitted before the night floor supervisor
came on duty, the afternoon supervisor included the foregoing
remarks in his part of the orientation* As soon as possible
in the morning, the morning supervisor acquainted the boy with
floor practices during his shift, covering such points as,
personal cleanliness, boys' responsibility to clean his room,
,how to see the social worker, and the Councilman's place in
the group* The afternoon supervisor acquainted the boy with
Youth House practices as they applied to his shift, covering
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such points as how to obtain candy, how to act In the dining
room, what to do when he returned from recreation and putting
socks on chest drawers when he retired. To establish good
relationships through mutual respect and recognition of ethers
entitles and to convey his desire to help the boy to help him¬
self was the guiding principle of the floor supervisor in his
work with boys under his guidance,^
It seemed evident from the foregoing description that from
the initial point of a child's admission, the Youth House staff
sought constantly to treat his behavior. This did not mean that
psychotherapy was administered or that treatment given during
his short stay would reach deep seated problems. However, by
a sympathetic approach and reasoned understanding the Youth
House staff hoped to modify his attitudes for the better,^
The more disturbed the child was,t;the more difficult it was ta
bring about his adjustment. The effectiveness was in proportion
to how well the nat\ire of his problems were understood and how
much could be done to manipulate the environment in his behalf.
Illustrative Interview
Boys remained at Youth House generally two or three weeks
during which time they were given a chance to completely inte¬
grate into the life of the institution, A boy with leadership
^outh House, "Reception of New Admission on the Floor,"
Youth House Household Manuel. (New York, n-d) p. 9.
'^Ibid.. p. 9
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qualifies might be elected to the Boys' Coioncll made up of l6
boys elected by the youngsters themselves. The Covincil met
weekly with the Director at which time the boys were given
opportiinity to discuss subjects of interest to them. School,
work programs, recreation and tours all operated to give the
boy a feeling of acceptance and worth. If boys developed a
feeling of secxirity, acceptance and worth during their stay
at this institution it would follow that transfer would en¬
gender varying degrees of anxiety and fear revealing detri¬
mental attitudes reflected in deviant behavior. The following
Interview between the writer and a subject illustrated these
feelings and one way the worker could function to relieve, to
some extent, those fears:
I met K at Youth House for the first time on
this day. He had not been prepared for my visit
by any of the Youth House personnel, .1 introduced
myself as a Warwick social worker who would be seeing
him during his stay at the Training School,
K is a well nourished boy of 15 years. In the
beginning of the Interview, he was quite apprehensive,
tense, and apparently dependent. He started out by
saying, "they tell me the kids beat hell out of you
at Warwick; they say they got you in a room and just
beat s--t out of you; I hear when a boy runs away
they send a goon squad to get you. They tell me they
keep poison snakes so that if a boy runs away to the
woods the snakes would get them," K did quite a bit
of talking about running away from Warwick, and when
I pointed ttiiis out to him he said he was fearful of
coming to the School,
I gave K a general and factual orientation to the
Training School, I did not deny that sometimes boys
do get beat by other boys after they have been caught
rvinnlng away, but this is not the policy of the School,
Everything is done to prevent such occurrences.
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K stated that he hates school sind that was the
reason he was committed to Warwick, Then he said,
"but thats not the only reason the judge sent me up,
I broke into a candy store and ran away from home,"
K asked that after he arrived at Warwick we not
put him in regular school class, but he would like to
do "lots of shop work and gym,"
Interpretation, -The object of this interview was to re¬
lieve anxiety and tension* This was accomplished by presenting
to the youngster a relaxed friendly demeanor. In the process
the lad was allowed to ventilate his feelings. He was then
given a factual explanation of orientation revealing the reali¬
ties and always the desire to help was evident.
Diagnosis revealed this youngster to be basically Insecure
with very little self assurance. Verbalizations about his
rixnnlng away from home suggested negative familial relations.
Later investigation showed that parental handling was rigid and
punitive. It thus seemed that he was mistrustful of adults.
Hence it appeared that the aims of orientation could not be
achieved by talk. From this it appeared that staff in treat¬
ment should devise means and the reality whereby children have
a chance to participate fully and freely to the extent of their
capacities. It thus follows that treatment should carry over
continuously as the boy enters the Training School, because if
the process is broken and begun several weeks later, possible
traumatic damages may have already been Inflicted,
CHAfTER IV
ORIENTATION TO THE TRAINING SCHOOL
Boys on Bus to the Training School
The social worker was the first member of the Training
School staff to see the boys at commitment# As soon as the
Children's Courts had committed the subjects to the Training
School, the worker visited them at Youth House# He gave the
boys some Information about the School, interpreted its function,
and tried to relieve some of the very natural tension and anx¬
ieties most boys feel when confronted with the unknown# The
worker gave to and interpreted for the boys a pictorial pamphlet
entitled "Your Warwick School"# This booklet, printed in color
pictures, emphasized such points as the School is a helping
agency, its distance from New York City, that it is non-punitive.
Family and home visits, cottage life, recreation, vocations,
religious services, academic school as well as adjustment to the
Training School and discharge were other areas stressed#
On one Friday in a given month generally 12 boys boarded
the training school bus under the supervision of the transfer
agent. He was attached to the New York Office and was re¬
sponsible for returning training school parole violators, boys
who were absent without leave, serve warrants and do related
work. The subjects of this study were a group of 12 boys who
left Youth House on December 17» 19^4# The writer accompanied
the boys to the Training School# He observed that the
youngsters were quite active and verbal; however, an under-
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current of tension seemed to prevail* Some confessed they
were frightened, others seemed curious and asked such questions
as "how much farther will it be?" "Will we stop along the
way?" Others inquired if they could go back to Youth House.
From the foregoing it appeared that transfer engendered many of
the same fears the boys had on commitment*
Clinic Supervisor and Boys
As soon as the boys xinboarded the bus, they were taken in
charge by the Clinic Supervisor* He took them first to the
lavatory where they were relieved. He showed the youngsters a
model of the school plant and briefly outlined to them the
character of the School and its treatment facilities* Details
were not emphasized as the boys in general seemed mistrustful of
adults* The object, therefore, was to relieve anxiety and
tension. This was attempted by exhibiting to the boys a re¬
laxed demeanor* Initial factors stressed were the School was
not to punish but to treat; was not a prison, there are no walls.
The Clinic Supervisor Informed the boys that during the next hour
the following things would occur:
You will be taken to the admitting office and
asked your address so that the Training School can
write to your families. Your valuables will be
taken from you and retained by the School as you
might lose them. I will then answer all questions
relative to the Training School* You will then meet
the Superintendent, the Recef)tlon Cottage Parents
and have dinner.!
Interview with Mr. Sidney Zlrin, Case Supervisor, (New
York State Training School for Boys, Warwick, New York,
December, 195i<-) •
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For purposes of the study the Clinic Supervisor's role
was outlined in continuous pattern; although in actual
practice the following was pianetuated by registration.
The boys were taken to the office of the Clinic Superviser
where questions were asked. They were used to submit and clarify
information. On some the Supervisor enlarged; others he answer¬
ed in a few words. The point was to bring out that the Training
School was interested in treatment rather than punishment. For
this reason, questions which brought out the individualization ©f
the boys involving psychiatric interview, psychological tests,
dental and physical examinations as well as information concern¬
ing sleeping arrangements both in Reception and in the regular
program were emphasized and enlarged upon. Vocational placement
which seemed of special interest to the boys was explained.
Questions regarding length of stay focusing on each boy's peri¬
od of stay were explored. All the above was done in keeping
with the plan of treatment at the Training School, individuali¬
zation of each boy.
Admission Procedures
Because every adult, whether administration, professional,
technical or labor staff who contacted the boys were in a real
sense symbolic and thus influenced them, registration became
important in the sense of the boys initial staff contact. For
this reason parts dealing with this contact were reproduced.
On admission, the boys were taken to the admission clerk
who elicited from them information concerning their age, re-
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ligion, correct address, with whom they lived, and identifying
information such as color of eyes, hair, complexion and ethnic
origin. This last was done by observation and not by interro¬
gation*
Following this, the boys were taken to the office of the
Superintendent who greeted them and stressed the fact that the
Training School was a helping and not a piinishing agency. The
youngsters were then taken to the Reception Unit and introduced
to the Reception Parents by the Case Supervisor,
Reception
To help smooth the initial shock of a changed environment,
the Reception Cottage Parents discussed with the boys conduct
and cottage life. They were shown an Incentive Card, a daily
card carried by all boys and used to check behavior. It was
one of the instruments of discipline at the School, The Card
was worded as follows:
Boys' Directions
1. Carry this card with you and have it signed
by your morning and afternoon supervisors dally.
2. Present this card on demand by any staff
memb er,
3. A good week is seven days,
I4., Your house father will check this card each
night,
5. If lost tell your house father at once.
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Staff Directions
1, Mark this card in the proper space. It is
to be signed not initialed.
2. If unsatisfactory mark is given use the
following code.




5. Respect for authority
6. Care of property
The boys were informed that most youngsters were disci¬
plined around the following items: one, four and five. The
boys were encouraged to ask questions so that they might feel
more secure and know what they were expected to perform. Each
lad was assigned a small task. They received further in¬
struction about cottage life when in the evening they were visit¬
ed by the Director of Home Life, In the Reception Unit each boy
had his own room, which he cared for, and did various outside
assignments of work.
The clinic staff had complete charge of the boys during
their two week stay in Reception. The boys were tinder close
supervision and observation. They were given various tests
Including a complete medical examination, psychiatric evalu¬
ation and psychological tests.
Boys became the responsibility of clinic workers auto¬
matically, according to the cottage in which they were placed.
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They secured from the boys certain Identifying data concerning
their family, place of residence and schools attended. The boys
were led to talk about home life, companions, delinquencies which
led to commitment, vocational interests and aims. Special effort
was made to elicit information that threw light on particular
aptitudes and interests in order that these might provide an
approach to constructive training. An attempt was made to reach
an understanding of the boys' general attitudes regarding them¬
selves and others and of the underlying motives for conduct.
Thus, the initial interview became the starting point of the
boys' clinical records in the School,
To re-establish the boys' contact with home, they were
supplied stationary and urged to write a letter. At the same
time the youngsters were told of the standard letter which was
sent by the institution to each boy's family informing them of
his safe arrival; that they may expect an early visit from a
training school worker, and that they may visit the boys on a
given day and bring appropriate gifts.
In this chapter, an attempt was made to show the process
of orientation as It operated on the bus and throughout the
Reception period at the Training School, Specific roles of
staff were explained. It was shown that the subjects fears
were recognized and help was given in ventilating these feel¬
ings, It would appear, therefore, that a sincere desire te
help the child was evident and that orientation begun at Youth
House was carried over.
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The reception study culminated in the Initial Study which
was a stimmary of the observations made during the reception
period. The Clinical Team consisting of the psychiatrist, the
psyeiliologlst and the clinic supervisor met to discuss their
findings together with those of the medical department. Its
purpose was to give the institutional departments guidance for





After the boys had been in Reception for about two weeks,
the caseworker for each of the boys prepared what is known as
an Initial Study which summarized the results of the prelimi¬
nary study* Transfer was discussed in Placement Committee com¬
posed of representatives of the Clinic, Department of Home Life
and Education* In making the initial assignment, the entire
personality of the boys was considered; age, size, physical,
emotional and intellectual development* Efforts were made to
place them with cottage parents and with groups in such a way
that the greatest benefits would be derived from cottage place¬
ment *
Placement was of major importance because the greatest part
of the boys' existence at the Training School took place in the
cottage and with the cottage group. In this area, therefore,
the greatest impact upon the boys' adjustment, upon their abili¬
ty to form positive and constructive relationships may be ex¬
pected, When boys go to the cottages, they became members of
a group comprising about 32 boys similar in age and experience.
As members of this group, their re-education along academic,




There were sixteen cottages each staffed by a couple, the
cottage parents. When they were absent for any reason, a re—-
lief couple or a boys* supervisor was in charge of the cottage*
Care was taken that the same staff members relieved on all
occasions so that the boys might form close relationships with
them. The entire staff was supervised by the Director of Home
Life who was assisted by area supervisors. The area supervisors
were assigned to groups of cottages.
Each cottage had a maximxim capacity of 32. There was a
pleasant, airy dormitory in which 20 boys could be placed.
Twelve could be placed in single rooms. As a rule, boys were
assigned to single rooms as a reward for good behavior. Having
a room for himself was considered as a valuable privilege for
each boy. These rooms might also be used as a protective
measure in case, for example, where a boy might be expected to
solicit sexually. All the cottages had a large room which
served as a dining room and living room. Here, cottage life was
centered.
The cottage was the home of the boy, and he was expected to
do his share of the housework. The large number of boys in each
cottage made it possible to divide the work in such a way that
a minimum of time was spent for these duties. Ample time was
left for more stimulating activities. Regarding activities,
the cottage parents had much leeway. They might organize
cottage recreation, games, arts and crafts, reading, discussions,
letter writing and other activities in accordance with the in-
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terests of each boy. The area supervisors assisted the cottage
parents In developing interesting programs. They gave the
cottage parents advice, handled emergencies, and kept an eye on
the composition of the cottage groups. This last was done so
that changes could be made when necessary and new boys could
be placed as intelligently as possible.
Objectives of Cottage Life
Prom this description of cottage life, the following ob¬
jectives seemed to emerge:
1, Provide and maintain a daily living situation
that will provide an opportunity for constructive change
in the individual child, particularly in the following
areas:
(a) Attitudes and practices of health and safety
as related to appearance, sleeping, eating, play and
work,
(b) Attitudes toward adults as parent figures,
(c) Attitudes towards the child’s peer group
with assistance toward his earning a living as a mem¬
ber of a group,1
In this chapter, the period immediately following Reception
was described. This was also a part of orientation because
efforts were made to integrate the yoimgster into the regular
program. Boys' supervisors, area men and especially cottage
parents were influential persons in the boys' lives. It was
with these persons that the yoiongsters spent the major portion
^Maurice Newburger, "The Role of the Training School in
the Treatment of Delinquent Children," The Proceedings. XVI
(March, 19Bk)» P* 9.
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of their time. Peer group in the regular program influenced
their behavior and attitudes. There was increased pressxire to
achieve status in the new group. This was expressed by a denial
of the standards and validity of the demands imposed by adult
figures, and by acceptance of a philosophy determined by the
2
peer group. Hence this period was an area of increased con¬
flict for the boys.
2
Irene Josselyn, Psychosocial Development of Children
(New York, 1953), p. 93-
CHAPTER VI
FINDINGS AND INTERPRETATION
Evaluating attitudes and social behavior patterns in the
treatment of juvenile delinquents was Important because they
affected subsequent adjustment. It appeared essential, there¬
fore, that treatment begin with orientation. To do this all
the resources of the Institution were brought to bear. Every
staff member from psychiatrist to boys' supervisor seemed t©
offer helping services to the boys.
All boys selected were beset with psychological tensions
occasioned by negative familial relationships reflected in
attitudes and behavior as revealed by diagnosis.
For this study, behavior was viewed in legal terms, that
is, delinquent or law abiding. It was seen in terms of problem
behavior or socially imacceptable conduct. Behavior was defined
as the externalized, observable response and reactions ©f ac¬
tivities of the individual^ or boy.
The term attitude is widely used by social workers and
others in the humanistic sciences. It means different things
to different persons. In this study, it was viewed in terms
of the boys overall feelings towards the Training School, in¬
terpersonal relationships, opportunities for training and
punishment. Attitude was defined as a learned and more or less
affective tendency to respond in a rather characteristic manner,
^Lowery, "Delinquent and Criminal Personalities," J. McV.
Hunt, (ed) Personality and the Behavior Disorders. Vol, II
(New York, 19li7), PP. 794-795.
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usually positively or negatively In reference to some situation,
p
material object, person or groups of persons.
All boys had been given some orientation to the Training
School, They were tested for attitudes at Youth House, Re*
ceptlon and cottages at the Training School* The question was:
’’Are there mean differences in attitudes of boys between Yeuth
House and Reception?” The higher the scores obtained, the less
positive the attitude. Scores were recorded by the investigator.
To determine the difference, the following statistical technique
was used: The Mean Population Difference between two Measures,3
Results
Scores obtained in Reception were subtracted from scores
obtained at Youth House, The gain was treated as the basic
measure to be studied. The total score was 1265. Mean differ¬
ence of the scores was 9.73* Standard deviation of the scores
was 14-.73* Standard error was 1.14.3* T Test of Statistical in¬
ference was applied. This score worked out as 2,72.
There were eleven subjects only for this testing as one
had become ill and was transferred to Bellevue Hospital in
New York City, Table I shows the results of the Youth House
and Reception study,
^Kimball Young, Social Psychology, (New York, 19i|i|-)»
p. 122,
^Helen Walker and Joseph Lev, Statistical Inference,
preliminary edition, (New York, I951) ,-pp, 16I-I63.
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TABLE I
DIFFERENCES BETWEEN ATTITUDES OF BOYS
AT
















Table I shows that there were differences in attitudes of
boys at Youth House and in Reception at the Training School#
This difference was significant at the .01 level of probabili¬
ty. (T Test of Statistical Inference), Therefore, attitudes
of boys were significantly more positive at Youth House than
in Reception,
Every person at the Training School in any phase of the
program made conscious effort to increase his understanding
of the child through observation and report# Behavior is
symptomatic; causes must be found and treated# For this reason
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it must be observed and dynamics recorded. The question was:
"What was the observed behavior of boys in Reception?" Table
2 represents the results of the observation by the writer.
TABLE 2
EVALUATION OF BOYS’ BEHAVIOR
IN RECEPTION
VARIABLES NUMBER OF BOYS
Total 12
Strength


















The boy that was referred to Bellevue Hospital had not
been transferred when these reports were received. Hence
twelve boys were herein observed. No evaluation could be
made from Table 2 imtil a comparison of observed behavior in
cottages was recorded.
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The factor of time was considered. For the competent work¬
er realizes that he cannot force the boy to ventilate his feel¬
ings, It may take time for him to understand that the social
worker is there to help him. The reassurance that is given
may need to be more than verbal. The youngster may still be
distrustful of those who are supposed to help,^
The subjects were tested in Reception and Cottages, Time
span between reception testing and cottage testing was six
weeks. The question was: ’’Are there mean differences in atti¬
tudes of boys in Reception and in Cottages?" The technique
used was the same as in Table I, The higher score was subtract¬
ed from the lower score. The gain was treated as the basic
measure. Mean difference of the scores was 6,i|.5, Standard
deviation of the scores was 5*7* Standard error was 1,72,
The total score was ^l^. The T, Test of Statistical Inference
was applied showing level of probability. This score was 2,72,
Hence differences were significant at the .01 level of
probability.
Table 3 reveals that there were differences in attitudes
of boys to the Training School, in Reception and in the
Cottages, This difference was significant at the .01 level of
probability. Therefore, attitudes of boys were significantly
poorer in Cottages than in Reception,
^Arthur E, Fink. The Field of Social Work.(New York,
19i4.9), p. I4.O3,
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Causes for this change cannot be easily discerned. The
boy might bury his true feelings mistrusting any member of the
training school staff and refuse to let the worker gain entree
into his real self.
TABLE 3
DIFFERENCES BETWEEN ATTITUDES OF BOYS
IN
RECEPTION AND COTTAGES

















Table I4. relates differences In observed behavior of boys
in cottages. Questions tested were: ”What was the behavior
of boys in cottages?” ”Does it differ from their behavior in
Reception?”
Comparison of Tables 2 and 14. relates at point of entry 9
boys were described as having ordinary endurances. In cottages
14-1
there were six* At point of entry, 10 had to be prodded into
work; in cottages 5 would work willingly* In Reception, 6
related well while 6 were over aggressive* In cottages 1 was
over aggressive. At point of entry, 6 would flare up some¬
times 3 would explode violently. In cottages I4. would flare
up sometimes and none were violent*
TABLE l^.
EVALUATION OP BOYS* BEHAVIOR
IN
COTTAGES





























Generally, the behavior patterns of the boys had improved
on a positive and constructive level. The increasingly poorer
attitudes revealed in Reception and Cottages indicated negative
feelings for the Training School* Thus, the improvement in
behavior indicated conformity on a superficial level* Causes
for this change cannot be easily discerned. The boys* response
to the attitude scale suggested clues. "State School is a
prison," "Staff do not understand boys." Added to this was
their xinwillingness to respond to the scale in a free fashicn.
This suggested mistrust of adults and authority* Thus, these
findings are limited in their application*
CHAPTER VII
SUMMARY AND CONCLUSIONS
A mental health approach In the open program of a state
training school is a technique for attacking one of the criti¬
cal problems of these times - the treatment of juvenile de¬
linquents, This is a practical area in which the process needs
to be more than verbal. Theories need examination. If they do
not stand up under dispassionate study, they should be rejected.
This is also a field in which h\iman beings must be studied with
warmth and understanding. Any phase of treatment, therefore,
and especially the beginning phase, should be premeated with
the foregoing facets.
Many modern state training schools believe that treatment
begins with admittance. They agree that warmth, understanding
and individualization of the child are keys to his adjustment.
Therefore, they are gearing their programs to begin treatment
at the point of entry.
Recognizing that the training school is not an end in it¬
self but preparation for the boy's return to the community,
and realizing that the child brings with him to the training
school attitudes and behavior patterns which are Important to
evaluate. New York State Training School for Boys offered a
program of treatment during orientation. This study was con¬
cerned with a description of that program with respect t®
twelve boys studied intensively from Youth House in New York
City through the initial phases of the regular program in terms
of their attitudes and social behavior patterns.
At Youth House, the atmosphere was foiand to be permissive.
This enabled the boys to resolve many of their conflicts. The
length of tine they remained in detention was a limiting factor.
Upon reaching the unknown environment of the Training School,
hostile projections evident on admission again revealed them¬
selves, From this study, however, boys throughout th6ir
detention at Youth House were given beneficial warm rays of
acceptance and friendship.
The administration at the Training School recognized the
many and varying fears admittance engendered for a boy. Every
staff member seemed to stress verbally and by deed his desire
to help and understand, so that the child might feel that the
environment was helping. Factors constantly stressed were
non-punitive treatment and individualization. It appeared,
with respect to limitations of the School regarding competent
staff, the true objectives of treatment were focused, individu¬
alization of the boys in terms of meeting their needs.
From this study the following conclusions were derivedj
1, All subjects were delinquent as defined by New York
State Welfare Law, As measured by the occupational classifi¬
cation of their parents, all were from the lower socio-eco¬
nomic level,
2, Of the twelve boys selected, eleven f\xnctloned at the
dull normal level of intelligence as measured by the Wechsler-
Bellevue Intelligence Test, This indicated patient and wise
handling. Six were foiind to be poorly nourished, hence>
functioning below the level of normal physical capacity.
This Indicated physical neglect in the home and community,
3. All subjects were products of negative familial re¬
lationships which appeared to give rise to a great many
emotionally unhealthy feelings such as mistrust for adults and
authority, insecurity and general hostility.
Generally, at Youth House, attitudes of boys towards
the Training School were positive,
5* Generally, in Reception at the Training School, boys'
attitudes were poorer,
6, In the cottages, their attitudes were significantly
poorer toward the Training School,
7, General behavior improved throughout the program.
8, From the results of the attitude and behavior tests,
the boys conformed on a superficial level,
9, During initial integration into the regular program,
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The Following describes the process used to construct the
Revised Attitude Scale,
1, A nTimber of boys were given depth interviews concern¬
ing their attitudes towards State School, From the infor¬
mation elicited a series of statements expressing both posi¬
tive and negative attitudes toward the Training School were
gathered,
2, These various staten^nts concerning attitudes toward
the Training School were organized according to general areas
such as a boy's attitude towards adults, a Boy's attitude
towards the Training School and others,^ A total of forty-
nine statements comprised the original scale,
3, The forty-nine statements were given to a pilot
sample of 12 boys. These subjects were asked to respond to
each item in terms of agreement (yes) disagreement (no)
avoidance (don't know),
ij.. After the scale had been administered there was two
steps to complete; the first involved determining whether
the individual items discriminated in a consistent fashion
^Henry W, Magnuson, "Evaluating Attitudes," Bulletin
of the California State Department of Education, XXI (April,
1952), p, 66,
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between the high and the low scores. The second problem was
2
to determine whether the scale was reliable*
5. To determine if the individual items were any good
the item discrimination technique was used*^ The test was
scored in this fashion: (a) Positive statement; yes-1; no-
3; don't know-2 (b) Negative statement; yes-3; no-1; don't
know-2 It was found that the highest score was 125
and the lowest score was 65* The test scores were placed in
rank order from lowest score to highest score. Then the mean
scores of the three highest boys were compared to the mean
score for the three lowest boys, for each of the forty-nine
items. If the mean of the highest score was one unit more
higher than the mean of the lower score, the item was con¬
sidered a good item. If the mean of the higher score was the
same as or lower than the mean of the lower score the item
♦
was eliminated. In this manner the twenty-six items vtxlch
clearly discriminated the higher from the lower scores were
foxind*
6, The last step involved determining whether or not the
subjects of the pilot study performed consistently on the
twenty-six items of the revised scale. To determine the
reliability of the scale,,the scores on the odd items for
^Arvil S, Barr, "Method of Validity and Reliability,"
Bducational Research and Appraisal, (New York, 1953)* P» 286.
^T, W, Adorno , et al. The Authoritarian Personality,
(New York, 1950), p, 990,
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each subject were correlated with the scores on the even
items for each subject*








Elementary Statistical Methods. (New York,
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STATEMENTS FOR ATTITUDE SCALE
1, Boys get beat up when caught running away at State
School, yes ^no don't know .
2, Staff will let my friends visit me at State School,
yes ^no don't know •
3, State School is a very clean place,
yes ^no don't know ,
[4., The staff is friendly to boys at State School,
yes ^no don't know •
5, Boys have fun at State School,
yes ^no don't know ,
6, You can learn a trade at State School,
yes no don't know ,
7, State School is a friendly place,
yes no don't know ,
8, The food is pretty good at State School,
yes ^no don't know ,
9, Most boys like State School,
ye s ^no don' t know ,
10, Boys learn many good things at State School,
yes ^no don't know ,
11, Staff at State School understand boys,
yes ^no don't know ,
12, Boys do much hard work at State School,
yes ^no don't know ,
13, State School is a nice place,
yes no don't know ,
II4., Staff teach boys many good things at State School,
yes ^no don' t know ,
15, Boys can play many sports at State School,
yes no don't know •
16, Boys get beaten by staff at State School,
yes ^no don't know ,
17« The food is pretty good at State School,
yes ^no don't know ,
18
Sk
Most boys like the staff at State School,
yes ^no don't know .
19, Boys are given fairly good clothe^3 at State School,
yes ^no don't know ,
20, The food is cooked well at State School,
yes no don't know ,
21, The staff at State School treats all boys alike,
yes no don't know ,
22, Boys keep State School in pretty shape,
yes ^no don't know ,
23* All boys live together at State School,
yes ^no don't know ,
21^., Boys help each ether at State School,
ye s no don' t know •
25, Boys have to attend c\irch at State School,
ye s ^no don' t know ,
26, Staff teach boys many good things at State School,
yes ^no don't know ,
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PLEASE CHECK THE ITEM THAT MOST NEARLY APPLIES TO THIS BOY'S
BEHAVIOR AS YOU HAVE OBSERVED IT. THANK YOU.
BEHAVIOR OBSERVATION RECORD
NAME OP BOY
IS THE BOY PHYSICALLY STRONG
A Is strong and active
B Seldom tires
C Is listless, easily fatigued
D ^Has ordinary endurance
CODE
DOES HE HAVE GOCDWORK HABITS
E ^Works willingly
F ^Must be prodded
G Completes what he starts
H Capable of sustained attention
I ^Is easily discouraged
J Easily distracted
K Shows initiative
DOES HE GET ALONG WITH OTHER PEOPLE
L ^Works and plays well with other boys




Q Disliked and avoided by others
R Over Aggressive
S Easily led by others
T Often lies to get out of difficulties
U Questions authority frequentlyVHas few friends
WHAT IS HIS USUAL DISPOSITION
W Cheerful, happy
X Flares up sometimesYExplodes violently sometimes
Z ^Implusive
AB Stubborn
CD ^Moody
EP ^Respectful
GH Aloof
IJ Sullen
